Progress against the Qualified Teacher Professional Standards
A copy of this can be found in the centre of the Trainee’s Placement Booklet. The completion of it must be ongoing throughout each term, across the whole course.  It will highlight their development throughout the course and give them clear information about how to develop their practice.
Statements should be highlighted in a different colour each term.
	Autumn Term 2011
	

	Spring term 2012
	

	Summer Term 2012
	


	Those recommended for the Award of QTS (Q) should have:
	Outstanding
	Good
	Satisfactory
	Inadequate

	1. Professional Attributes



	Relationships with children and Young People

	Q1: Have high expectations of children and young people including a commitment to ensuring that they can achieve their full educational potential and to establishing fair, respectful, trusting, supportive and constructive relationships with them.


	Are committed to ensuring that all children can achieve their full potential through establishing successful relationships and a good level of interaction.  Have high and demanding expectations based on analysis of children’s prior achievement.
	Are committed to raising all children’s achievements through positive relationships and a good level of interaction.  Have consistently high expectations based on an awareness of children’s prior achievement.
	Sets clear expectations for learning and behaviour.

Manages the learning environment and resources in order for all learners to make progress.  Establishes good relationships with children.
	Does not have high enough expectations of children. Unable to establish effective relationships with children.  Few learning opportunities provided and low expectations.

	Q2: Demonstrate the positive values, attitudes and behaviour they expect from children and young people.
	Is an excellent personal and professional role model to pupils.  Consistently enthuses, inspires and motivates pupils and demonstrates the positive values, attitudes and behaviour he/she expects.


	Establishes good relationships with pupils and provides a positive climate for good behaviour and sustained work.  Positive role model.
	Generally sets a good example to pupils through personal and professional conduct.
	Inconsistent or poor example set to pupils.  Unprofessional appearance.

	Frameworks

	Q3: (a)  Be aware of the professional duties of teachers and the statutory framework within which they work
	Very good understanding of statutory framework relating to teachers’ responsibilities including SEN Code of Practice and ECM.


	Good understanding of statutory framework relating to teachers’ responsibilities including SEN Code of Practice and ECM.


	Aware of statutory framework relating to teachers’ responsibilities including SEN Code of Practice and ECM.
	Little awareness of statutory framework relating to teachers’ responsibilities.  Fails to recognise issues relating to SEN Code of Practice or ECM.



	(b)  Be aware of the policies and practices of the workplace and share in collective responsibility for their implementation.
	Proactive in finding out about school policies and procedures including risk assessment.  Responds to arising issues very effectively.
	Uses school policies and procedures including risk assessment effectively and recognises relevant issues which arise.
	Uses school policies and procedures including risk assessment. With some guidance can implement in classroom situation.
	Fails to implement school policy or procedures, including risk assessment, in the classroom.


	
	Outstanding
	Good
	Satisfactory
	Inadequate

	Communicating and working with others

	Q4:  Communicate effectively with children, young people, colleagues, parents and carers.


	Consistently communicates confidently, effectively and frequently with both adults and children.  Shows very good sensitivity.  Ready to take initiatives in communicating.


	Communicates effectively and sensitively with both adults and children readily establishing good relationships.
	Communicates appropriately with both adults and children in a variety of routine situations.


	Unable to establish appropriate communication or relationships with children or adults.

	Q5:  Recognise and respect the contribution that colleagues, parents and carers can make to the development and well-being of children and young people and to raising their levels of attainment.
	Very good understanding of inter agency communication and how teachers liaise effectively with parents/carers to support the well being and attainment of the child/young person.


	Good understanding of inter agency communication and how teachers liaise effectively with parents/carers to support the well being and attainment of the child/young person.
	Satisfactory understanding of inter agency communication and how teachers liaise effectively with parents/carers to support the well being and attainment of the child/young person.
	Poor or little understanding of inter agency communication and how teachers liaise effectively with parents/carers to support the well being and attainment of the child/young person.

	Q6:  Have a commitment to collaboration and co-operative working.
	Establishes outstanding professional and working relationships from the outset. Takes a full part in the corporate life of the school.  Plans and liaises very effectively with TAs/other adults.
	Establishes good professional and working relationships with colleagues and volunteers for extra curricular activities. Participates in the life of the school and has a commitment to collaboration and co-operative working.
	Has established satisfactory professional and working relationships with colleagues.  Recognises the importance of participating in the corporate life of the school and has a commitment to collaboration and co-operative working.


	Finds it difficult to establish working relationships with colleagues.  Little contribution to wider life of the school.  Little evidence of planning or liaising with other adults.

	Personal professional development



	Q7 (a)  Reflect on and improve their practice and take responsibility for identifying  and meeting their developing professional needs
	Shows exceptional insight in critical self-evaluation and uses this, along with effective practice of others, to improve their own practice.  Takes the initiative and pursues their professional development across the life of the school.  

Maintains files as a working document – annotating plans as part of self evaluation.

Shows high-quality self evaluation with clear focus on learners and setting challenging targets for their own professional development.


	Is motivated and able to take increasing responsibility for his/her own professional needs.

Evaluates his/her teaching by evaluating it, learning from the effective practice of others. Sets challenging targets, working with trainers to refine these and to monitor progress. 

Files are kept up to date and evidence shows implementation, review and critical reflection.
	Reflects on and improves his/her own practice and begins to take responsibility for identifying and meeting his/her professional needs.

Files are kept up to date and show evidence of critical reflection.


	Self-evaluation is simplistic and not reflective sufficiently to impact on improving his/her teaching.

Files are not kept up to date.



	b)  Identify priorities for their early professional development in the context of induction.
	Is a reflective practitioner and can take full responsibility for his/her early professional development in the context of induction.
	Can identify realistic and relevant priorities for his/her early professional development in the context of induction
	With guidance can set targets to improve personal targets.


	Although targets are set, is unable to reach the targets.

	Q8:  Have a creative and constructively critical approach towards innovation, being prepared to adapt their practice where benefits and improvements are identified.
	Seeks out new ideas in order to respond to children’s learning and the development of their own practice.  Has a creative and constructively critical approach towards innovation, being prepared to adapt practice where benefits and improvements are identified.


	Has a creative and constructively critical approach towards innovation, being prepared to adapt practice where benefits and improvements are identified.
	Is developing a creative and critical approach towards innovation. With guidance can adapt practice to new ideas which could enhance the learning experiences of children.
	Unable to adapt practice to reflect new ideas.

	Q9:  Act upon advice and feedback and be open to coaching and mentoring.
	Responds proactively to advice and feedback from coach or mentor and observing the effective practice of others.


	Responds positively to advice and feedback from coach or mentor and observing the effective practice of others.
	Is receptive to praise, advice and constructive criticism.  Recognises that they need some help with aspects of learning and is willing to seek out and act on advice and guidance.


	Is reluctant to listen and act on advice and feedback from others. Unable to benefit from the observation of the practice of others.


	
	Outstanding
	Good
	Satisfactory
	Inadequate

	2. Professional Knowledge and Understanding



	Teaching and Learning

	Q10:  Have a knowledge and understanding of a range of teaching, learning and behaviour management strategies and know how to use and adapt them, including how to personalise learning and provide opportunities for all learners to achieve their potential.
	Has a thorough knowledge and understanding of a range of teaching, learning and behaviour management strategies and knows how to use them effectively so that each learner achieves their individual potential.

Demonstrates an ability to personalise learning and provide opportunities for all learners to achieve their full potential.

Demonstrates flexibility and adaptability by changing pace, approach and teaching method in response to what learners say or do.

Ensures that all learners make good progress so that they fully achieve the challenging intended learning outcomes.


	Has a good knowledge and understanding of a range of teaching, learning and behaviour management strategies and knows how to use them so that each learner achieves their individual potential.

Shows an ability to personalise learning and provide opportunities for all learners to achieve their full potential.

Shows flexibility and adaptability that takes account of the progress made by learners and match their teaching to it, including by matching pace to learning and the use of a variety of teaching methods.
	Demonstrates a secure knowledge of a range of teaching, learning and behaviour management strategies and begin to use them, so that each learner achieves their individual potential.

Recognises how to personalise learning and provide opportunities for all learners to achieve their potential.

Matches teaching and learning activities to the intended learning outcome.
	Has a limited knowledge of different teaching, learning and behaviour management.

	Assessment and monitoring

	Q11:  Know the assessment requirements and arrangements for the subjects/curriculum areas they are trained to teach, including those relating to public examinations and qualifications.
	Has an outstanding understanding of the assessment requirements and arrangements for the subjects/curriculum areas in the age ranges which he/she is trained to teach, including those relating to public examinations and qualifications. 


	Has a good understanding of the assessment requirements and arrangements for the subjects/curriculum areas in the age ranges which he/she is trained to teach, including those relating to public examinations and qualifications.
	Is developing an understanding of the assessment requirements and arrangements for the subjects/curriculum areas in the age ranges which he/she is trained to teach, including those relating to public examinations and qualifications.
	Has a limited knowledge of assessment requirements for age phases and subjects taught.

	Q12: Know a range of approaches to assessment, including the importance of formative assessment.
	Shows a strong understanding or the theory and practice of both formative and summative assessment and uses this consistently.  

Understands a range of approaches and uses them adeptly and confidently to monitor learners’ progress and to support planning and teaching, enabling learners to succeed.


	Understands and regularly uses a range of approaches to formative and summative assessment in order to monitor learners’ progress and to support planning and teaching, enabling learners to succeed.

Understands how to overcome barriers to learning such as low levels of literacy/numeracy.
	Knows a range of approaches to assessment, including the importance of formative assessment and begins to use them to monitor learners’ progress and to support teaching and planning, enabling learners to succeed.

Shows awareness of barriers to learning such as levels of literacy or numeracy and the likely impact on that subject, with some ideas for dealing with this.


	Has a limited knowledge of approaches to assessment.

	Q13:  Know how to use local and national statistical information to evaluate the effectiveness of their teaching, to monitor the progress of those they teach and to raise levels of attainment.
	Understands how to use local and national performance data to evaluate the effectiveness of their teaching and to place the performance of the pupils within a wider context.

He/she uses these assessments effectively to monitor the progress of those they teach in order to raise levels of attainment.
	Knows how to use local and national performance data to evaluate the effectiveness of their teaching and to judge starting points of his/her pupil within the school context.

He/she uses these assessments to monitor the progress of those they teach in order to raise levels of attainment.


	Knows how to use local and national performance data to evaluate their teaching in order to monitor the progress of those they teach in order to raise levels of attainment.


	Poor knowledge of local and national performance data and its use.

Has difficulty in monitoring progress of those he/she teaches.


	
	Outstanding
	Good
	Satisfactory
	Inadequate

	Subjects and curriculum

	Q14:  Have a secure knowledge and understanding of their subjects/curriculum areas and related pedagogy to enable them to teach effectively across the age and ability range for which they are trained.
	Has a high level of knowledge and understanding of subjects that she/he teaches.  Demonstrates the ability to apply their own depth of subject knowledge to support learners in acquiring understanding and skills, often showing understanding, through application of a range of different approaches to ensure that all learners make the expected progress.

Shows a depth of understanding of the implication of Every Child Matters across a wide range of work and how to promote learners’ understanding and exploit the potential provided by social and cultural diversity.

 
	Demonstrates a secure knowledge and understanding of subject matter evident in planning, teaching and assessing. 

Uses their subject knowledge to find different ways of explaining or teaching approaches.

Demonstrates a secure understanding of the implication of Every Child Matters and social and cultural diversity and can apply this to their own teaching. 
	Demonstrates secure subject knowledge that develops learners’ understanding and skills. 

Planning shows differentiation in order to meet the needs of individual or groups of learners. 

Demonstrates a secure understanding of ECM and of social and cultural diversity. Planning shows links to ECM.
	Insufficient knowledge and understanding of subject mater evident in planning, teaching and assessing.  

Some awareness of ECM demonstrated in all curriculum areas.

	Q15:  Know and understand the relevant statutory and on-statutory curricula and frameworks, including those provided through the National Strategies for their subjects/curriculum areas and other relevant initiatives applicable to the age and ability range for which they are trained.


	A very thorough knowledge and understanding of statutory and non statutory curricula and frameworks, including children’s entitlements within these.
	Knows and understands the statutory and non statutory curricula and frameworks, including children’s entitlements within these.
	A sound knowledge and understanding of statutory and non statutory curricula and frameworks, including children’s entitlements within these.
	Insufficient knowledge and understanding of statutory curricula and frameworks including children’s entitlements.

	Literacy,  numeracy and ICT



	Q16:  Have passed the professional skills tests in numeracy,  literacy and information and communications technology (ICT)
	Passed first time.
	Passed two out of three first time.
	With support passed all three within the time scale allocated.
	Failed to pass one or more of the tests within the time scale.

	Q17:  Know how to use skills in literacy, numeracy and ICT to support their teaching and wider professional activities.
	Uses skills imaginatively, confidently and accurately in literacy, numeracy and ICT to support his/her teaching and wider professional activities.
	Good use of literacy, numeracy and ICT skills throughout their teaching and professional activities.

Some effective use of cross curricular links.


	Developing use of literacy, numeracy and ICT skills in some teaching and professional activities. Beginning to develop the use of cross curricular links.
	Limited use of literacy, numeracy and ICT skills in teaching and professional activities.

Very little development of cross-curricular links.

	Achievement and diversity



	Q18:  Understand how children and young people develop and that the progress and well-being of learners are affected by a range of developmental,  social,  religious,  ethnic,  cultural and linguistic influences.
	A very thorough understanding of the range of influences on children’s learning and development, including potential barriers to learning.

Fully exploits possibilities to promote learners’ understanding and appreciation of social and cultural diversity when planning lessons.
	Understanding of the range of influences on children’s learning and development including potential barriers to learning.

Makes links with and explores possibilities to develop learners’ understanding and appreciation of social and cultural diversity when planning lessons.


	They take account of some of the influences on children’s learning and development including potential barriers to learning and plan accordingly.

Is developing the learners’ wider understanding and appreciation of social and cultural diversity.
	Show little appreciation of the influences on children’s learning and development including potential barriers to learning.


	
	Outstanding
	Good
	Satisfactory
	Inadequate

	Q19:  Know how to make effective personalised provision for those they teach including those for whom English is an additional language or who have special educational needs or disabilities and how to take practical account of diversity and promote equality and inclusion in their teaching.
	Demonstrates a clear and deep understanding of how to plan for progression; stages in learning, different rates of progress.  Can identify next steps in learning. Very effective planning of activities that take into account the impact that individual needs have on learning.  Diversity and tolerance is fully supported within an inclusive framework.
	Effective planning of activities that take into account the needs of groups of learners and individuals, through the setting of differentiated learning outcomes.  Can match these to the teaching and learning approaches and activities with clear recognition of how to deal with any potential barriers to learning. Diversity and tolerance is usually supported within an inclusive framework.


	Plans lessons that set clear learning outcomes and indications of how the planned activities will enable learners to meet these and how progress and achievement will be monitored and assessed.
	Planning of activities rarely takes into account the impact that individual needs have on learning.  Little support for diversity and tolerance within an inclusive framework.


	Q20:  Know and understand the roles of colleagues with specific responsibilities, including those with responsibility for learners with special educational needs and disabilities.
	Establishes very constructive working relationships with colleagues with specific responsibilities and shows initiative in promoting effective dialogue.
	Establishes constructive working relationships with colleagues with specific responsibilities and takes part in effective dialogue.

Work effectively with learning support and other professionals in planning, teaching and monitoring and reviewing learners’ progress.
	Works effectively with other adults, learning support and other professionals.

Makes contributions to professional dialogues.

Know who they should turn to for expert advice on particular aspects of learners’ overall development.
	Finds it difficult to form or maintain working relationships with colleague with specific responsibilities and makes little contribution to effective dialogue.

	Health and well-being

	Q21 (a) Be aware of the current legal requirements, national policies and guidance on the safeguarding and promotion of the well-being of children and young people.


	Has a thorough knowledge of current legal requirements and guidance relating to the well being of children and young people.  Knows who to go to for advice related to child protection.


	Has a good knowledge of current legal requirements and guidance relating to the well being of children and young people. Knows who to go to for advice related to child protection.
	Developing knowledge of current legal requirements and guidance relating to the well being of children and young people. Knows who to go to for advice related to child protection.
	Little knowledge of current legal requirements and guidance relating to the well being of children and young people.

	(b)  Know how to identify and support children and young people whose progress, development or well-being is affected by changes or difficulties in their personal circumstances and when to refer them to colleagues for specialist support.
	Very good understanding of how changes can affect a child’s behaviour and learning.  Able to identify the relevant indicators and seek appropriate methods of support.


	Good understanding of how changes can affect a child’s behaviour and learning.  Able to identify the relevant indicators and seek appropriate methods of support.


	Developing an understanding of how changes can affect a child’s behaviour and learning.  Able to identify the relevant indicators and seek appropriate methods of support.


	Little or no understanding of how changes can affect a child’s behaviour and learning.  Able to identify the relevant indicators and seek appropriate methods of support.


	
	Outstanding
	Good
	Satisfactory
	Inadequate

	3. Professional Skills



	Q22: Plan for progression across the age and ability range for which they are trained, designing effective learning sequences within lessons and across series of lessons and demonstrating secure subject/curriculum knowledge.
	Planning is of a consistently high standard.  It builds on prior learning and the objectives are very well matched to the needs of all learners.  Sequences of lessons demonstrate cross curricular links and very good subject knowledge.

Effective use of assessment information in order to prioritise learning for individuals. 


	Planning is of a good standard, usually building on prior learning with clear objectives matched to the needs of the learners.  Cross curricular links and good subject knowledge is evident.

Shows how achievement will be assessed including recognition of barriers to learning.
	With support planning builds on prior learning, normally matched to the needs of the learners.  Satisfactory understanding of cross curricular links and satisfactory subject knowledge.

Shows in his/her planning how achievement will be assessed.
	Difficulty in matching activities to the needs of the children.  Little evidence of cross curricular links and limited subject knowledge.

	Q23:  Design opportunities for learners to develop their literacy, numeracy and ICT skills.
	Employs a wide and appropriate range of teaching strategies which motivate children to plan and manage their own learning and develop appropriate basic and life long skills.


	Able to promote children’s thinking and independent learning in literacy, numeracy and ICT through the use of a range of teaching strategies.
	Employs different teaching strategies to encourage thinking skills and independent learning in literacy, numeracy and ICT.
	Uses a limited number of strategies which may not always be appropriate to develop skills in literacy, numeracy and ICT.

	Q24:  Plan homework or other out of class work to sustain learners’ progress and to extend and consolidate their learning.
	Frequently provides stimulating homework or other out of class work to extend and enhance the pupils’ learning experiences.  Promotes the values of ECM.


	Regularly sets appropriate, interesting homework to consolidate the pupils’ learning.  Assists in the provision of out of class opportunities.
	Plans appropriate homework which consolidates work done in school and shows interest in the provision of out of class opportunities.
	Does not provide opportunities for adequate homework or out of class activities.

	Teaching

	Q25:  Teach lessons and sequences of lessons across the age and ability range for which they are trained in which they:

(a)  Use a range of teaching strategies and resources, including e-learning, taking practical account of diversity and promoting equality and inclusion.
	Consistently enthuses and motivates pupils through clearly structured, well paced interactive teaching over a substantial period of time.  Promotes children’s thinking and independent learning very effectively.  Sees the big picture – often making links to other subjects. Uses a wide range of resources, including e-learning, to fully exploit the possibilities to promote learners’ understanding and appreciation of social and cultural diversity.

Demonstrates originality and creativity in producing own resources.


	Teaches lessons that are never less than satisfactory, but often good or better.

Teaches sequences of lessons which ensures that all learners are sufficiently challenged and achieve the intended learning objectives. Teach in a way that engages the learners’ interest across the age and ability range for which he/she is trained.

Makes creative use of a range of teaching strategies and resources, including e-learning, taking practical account of diversity and promoting equality and inclusion.
	Teaches consistently at least satisfactory lessons and sequences of lessons across the age and ability range for which he/she is trained in which learners make progress or consolidate their learning.

Uses a range of teaching strategies and resources, including e-learning, taking practical account of diversity and promoting equality and inclusion.
	Lessons lack structure and fail to motivate pupils.  Uses ineffective or unsuitable teaching methods.  Does not take practical account of diversity or promote equality and inclusion.

Limited provision of appropriate resources.  Poor/or no links with intended learning outcomes or needs of varying groups of children.

	(b)  Build on prior knowledge, develop concepts and processes, enable learners to apply new knowledge, understanding and skills and meet learning objectives.


	Builds on prior knowledge and makes links within learning. Objectives very well matched to the needs of varying groups of children taught.  Consistent in planning clear and coherent sequences of lessons.

Uses assessment information effectively to inform teaching.

Monitors learners’ progress to evaluate quickly how well pupils are learning, so that they can change the approach during the lesson, if necessary and provide detailed feedback and targets to individual learners that are focused well to ensure further progress.


	Builds on prior knowledge and makes links within learning. Develops concepts and processes.  Sequences of lessons are effectively planned, which enable learners to apply new knowledge, understanding and skills and meet learning objectives.

Uses a range of different assessment methods matched well to the expected learning outcomes and show an understanding of why a particular method was chosen.
	Activities are satisfactorily matched to learning objectives and build on children’s prior knowledge.  Sequences of lessons are planned which shows understanding of coherence and clarity.


	Often unable to motivate or interest children.  Lessons lack pace and coherence with learning objectives poorly defined.  Does not promote children’s thinking or independent learning.  Little awareness of progression and unable to sustain teaching over a period of time.

	c)  Adapt their language to suit the learners they teach, introducing new ideas and concepts clearly and using explanation, questions, discussions and plenaries effectively.
	Demonstrates the ability to apply their own depth of subject knowledge to support learners in acquiring understanding and skills, often showing understanding, through application of a range of different approaches to ensure that all learners make the expected progress.

Can consistently and successfully adapt their language to suit the needs of all learners, including EAL children. 

Introduces new ideas and concepts clearly and with inventiveness and enthusiasm.  Uses a range of explanations, high quality dialogue and differentiated questions.  Employs discussions and debate between learners and learners and the teacher.  Uses plenaries to further develop learning.


	Uses their subject knowledge to find different ways of explaining or teaching approaches.

 Adapts language to suit the needs of all learners, including EAL children.

Introduces new ideas and concepts, often with inventiveness and enthusiasm.  Uses a range of explanations and differentiated questions, employs discussions and uses plenaries effectively.
	Can adapt their language to suit the needs of all learners and with help can support EAL children.

Uses explanations, questions, discussions and plenaries effectively.


	Has difficulty in adapting language to suit the learners.  Does not introduce new ideas and concepts clearly or use explanations, questions, discussions and plenaries effectively. 



	(d)  Demonstrate the ability to manage the learning of individuals, groups and whole classes, modifying their teaching to suit the stage of the lesson.
	Clear and precise objectives well matched to range of children’s prior knowledge.  

Has a very good rapport with learners – high quality dialogue and questioning, guiding learning, with the attention to individuals and groups. 

Demonstrates flexibility and adaptability and able to modify their teaching plan in order to respond to the needs of the pupils, during the lesson.

Generally clear and coherent sequences of lessons planned.


	Clear objectives, well matched to children’s needs.

Has a good rapport with learners and differentiates questioning.

Shows adaptability and flexibility that takes account of the progress made by learners and match their teaching to it.

Generally clear sequences of lessons planned, building on prior knowledge.
	Lessons show differentiation taking account of different groups of children. 

Matches teaching learning activities to the intended learning outcomes. 


	Lessons do not meet the learning needs of individuals or groups of children.  There is little evidence of differentiation.

	Assessing,  monitoring and giving feedback 



	Q26:  (a) Make effective use of a range of assessment, monitoring and recording strategies.


	Adept and confident at using a range of formative and summative assessment strategies and keeps detailed relevant records.

Monitors learners’ progress and adapts lessons if necessary by changing pace, approach and teaching method in a lesson in response to what learners say and do.


	Understands and uses a range of formative and summative assessment strategies and records methodically and systematically.

Monitors learners’ progress and adapts lessons if necessary by changing pace, approach and teaching method in order to respond to learners’ needs.


	Monitors learners’ progress and assesses their achievement.  

Records of pupils attainment/achievement includes a range of work, assessments, guided by school’s practice.


	Uses a limited range of monitoring and assessment strategies.  Records focus on task undertaken, not used to monitor progress or identify learning needs.



	(b)  Assess the learning needs of those they teach in order to set challenging learning objectives.
	Is highly effective in assessing the learning needs of pupils. Can say how assessment of pupils informs future planning, with a clear focus on groups and individuals.

Sets challenging learning objectives for all learners. 

Pupils fully understand the learning intention and as a result make good progress within the session.
	Is effective in using a range of different assessment methods, matched well to the expected learning outcomes. 

Ensures that all learners are sufficiently challenged and achieve the learning outcome.

Outcomes in one lesson is used to inform future planning.
	With support uses assessment to identify learning needs of all learners.

Can utilise these outcomes to plan further work.
	Has difficulty in assessing the learning needs of those they teach in order to set specific, challenging and achievable learning objectives.

	Q27:  Provide timely, accurate and constructive feedback on learners’ attainment, progress and areas for development.


	Provides detailed feedback to individual or groups of learners. Sets precise and appropriate targets to individual learners that are focused well to ensure further progress.


	Monitors and assesses learners’ achievement and provides feedback to them that is based on the specific needs of learners or groups of learners that leads to further progress. Sets relevant targets.
	Responds to individual and groups of learners’ questions and needs to enable learners to progress and meet the learning expectations.

Provides feedback to learners which aids their progress.
	Limited feedback given.  Inconsistent marking takes place. New targets for learning seldom set.

	Q28:  Support and guide learners to reflect on their learning, identify the progress they have made and identify their emerging learning needs.


	Teaches learners to be able to explain how the teaching helped them to make progress. 

Consistently provides support, guidance and opportunities so that learners can identify and reflect on their progress and understand the next steps.
	Provides support and guidance so that learners can identify and reflect on their progress and understand the next steps.
	Provides some support and guidance so that learners can identify and reflect on their progress and understand the next steps.
	Finds it difficult to support learners in identifying and reflecting on their progress.


	Reviewing teaching and learning.

	Q29:  Evaluate the impact of their teaching on the progress of all learners and modify their planning and classroom practice where necessary.


	Evaluation of their teaching is rigorous, accurate and focuses specifically on what learners have achieved.  It is used consistently to improve planning and classroom practice.

Are able to discuss in detail individual learners’ progress as well as achievement/attainment.

Are able to use their subject understanding to explain in detail why they use particular teaching approaches and why these are likely to be more successful than others.


	Evaluates teaching strategies according to effectiveness and fitness for purpose, modifying planning and classroom practice.

Can give examples of how they have secured progression for groups of learners through a sequence of lesson, including how they know that learners have made progress.

Are able to explain why they use particular teaching and learning approaches and why these work in their subject.


	Evaluates the impact of teaching on the progress of all learners and can explain how their lesson fits into a sequence that will enable learners to make progress. Modifies planning and classroom practice in light of their evaluations.

Can explain how they monitor and assess learners’ achievements and how this indicates that the learners are making progress.
	Unable to evaluate their own teaching skills and improve their planning and classroom practice.

	Environment



	Q30:  Establish a purposeful and safe learning environment conducive to learning and identify opportunities for learners to learn in out-of-school contexts.
	Confident in establishing a purposeful and safe learning environment and also provides out of school learning opportunities that enhance and extend children’s understanding and skills.  Have consistently high expectations of children’s behaviour.  Consistently applies necessary risk assessments and follows appropriate Health and Safety procedures.
	Establishes a purposeful and safe learning environment and can provide out of school learning opportunities.  Develops children’s understanding and skills.  Expect children to behave appropriately.  Can apply necessary risk assessments and follow Health and Safety procedures. 
	Establishes purposeful and safe learning environment and with support can provide out of school learning opportunities for the children.  Expect children to behave appropriately with support.  Can apply necessary risk assessment and follow Health and Safety procedures.
	Unable to establish a purposeful and safe learning environment.  Unable to provide out of school learning opportunities.  Low expectations of children’s behaviour.  Little or no understanding of Health and Safety issues.

	Q31:  Establish a clear framework for classroom discipline to manage learners’ behaviour constructively and promote their self-control and independence.
	Establishes excellent relationships with the children, which leads to proactive behaviour management.  Actively encourages children’s self control and independence through a range of behaviour management strategies.


	Employs a range of classroom management strategies and a clear framework for classroom discipline to manage learners’ behaviour constructively and promote their self-control and independence.
	Has sound relationships with the children and can employ existing behaviour management strategies.
	Unable to establish necessary relationships, resulting in poor behaviour management and regular lack of control.

	Team Work and collaboration



	Q32:  Work as a team member and identify opportunities for working with colleagues, sharing the development of effective practice with them.
	Plays a full part in the life of the school.  Works as a team member and is highly respected by pupils, teachers and other adults.  

Establishes very constructive working relationships with colleagues and demonstrates that they can work independently and as part of a team.  Proactive in seeking advice and able to share information for the development of effective practice.
	Establishes effective working relationships with colleagues and works well as part of a team.  Seeks advice and takes part in the development of effective practice.

Makes a positive contribution to the corporate life and ethos of the school.
	Works as a team member and identifies opportunities for working with colleagues, sharing the development of effective practice with them.
	Finds it difficult either to form or maintain working relationships with colleagues.  Ineffective participation in teaching teams.

	Q33:  Ensure that colleagues working with them are appropriately involved in supporting learning and understand the roles they are expected to fulfil.
	Is proactive in managing the work of colleagues who support children’s learning.

Consistently involves them in planning and feedback. Uses the Adult Support Sheet for all sessions taught. Demonstrates the capacity to develop, leadership and management skills.
	Is effective in managing the work of colleagues who support children’s learning.  Involves them in planning and feedback.


	Manages the work of colleagues who support children’s learning.  Sometimes involves them in planning and feedback.
	Does not involve colleagues in supporting learning and fails to explain/clarify the roles they are expected to fulfil.
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